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State of the Society

Sharon A. Wallace, 1991 President

December 31, 1991 - As I pass the presiden
healthy and dynamic. To continue our stat
recruiting new members, refaining members,
development acrivities 5o that we can main
io be a leading force in the profession. W,

[
because of the commitment and dedication
Nu. My thanks to each of you for yaur support of Kappa Omicron

serve as President of this prestigious honor society.

Formed on February 21, 1990,
Kappa Cmicron Nu is now more than
twenty-two months old. We held our
first Conclave in Orlando, Florida,
Aungust 8-11, 1991, and I am happy
to report that it was a fine
professional development opportunity
for delegates and an important
milepost in the governance of Kappa
Omicron Nu. The Assambly of
Delegates adopted the Constitution,
initiation ritual, and budget, Three
Student Representatives were elected:
Tracy Buekles of Carson-Newman
Cillege, Deborah Hixz of Kensis State
University, and Karen Summers of
West Virginia Wesleyan College.

The Board of Direclors met three
times since consolidation. Gladys
Gary Vaughn, 1990 President,
presided at the first meeting at which
strategic planning set direction for the
Society and consolidation goals were
implemented. During my term, the
Board mel twice to continue the
transition und to prepare for Conclave
and governance by the Assembly of
Delegates. Most of the saciety's work
18 conducied by mail, facsimile, and
conference calls.

This report is a brief look at the
highlights of the past Kappa Omicron
MNu activities.

New Chaplers

It is with pride that I report that
chapters have been installed during
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the last biennium at the following
institutions: In 1990 - University of
Arkansas-Pine Bluff; Abilene
Christian Universily, Texas: Andrews
University, Berrien Springs,
Michigan. In 1991 - Berea College,
Kentucky; Berry College, Rome,
Georgia.

Collahorative Alliances

Through the Coordinating Council
of Home Economics Honor Societies,
we have cosponsored undergraduate
research presentations and
programming related to honor society
interests at AHEA Annual Meetings.
Next year, in Deaver, the
Coordinating Council will sponsor a
Graduate Study Showease for students
and academic advisers to explore the
graduate study opportunities in
various colleges and universitics.

In addition to the Coordinating
Council relationship with AHEA,
Kappa Omicron Nu cosponsored two
national iitiatives: Project 2000 for
minarity recruitment and retention in
home economics and the Home
Economics Leadership Program. We
are anticipating another collaborative
project.

The Kappa Omicron Nu Inaugural
Dinner was held in June 1990 during
the AHEA Annual Meeting in San
Antonio. Our second AHEA function
was held in June 1991 in conjunction
with the Coordinating Council in

¢y to Norma Bobbirt, I am happy io declare that Kappa Omicron Nu is

us into the 90s and the 21st century, we will need to be aggressive in
installing new collegiate chapters and alumni groups, and promoiing

toin our strong programming thrust, support needed research, and continue
have much fo be proud of--not because of any one person or officer but

af each member who supports, promotes, and contributes to Kappa Omicron
Nu and my sincere thanks for the apportunity to

Minneapolis. In both vears Knppa
Omicron Nu had a booth at the
AHEA Exposition.

Kappa Omicron Nu initiated a
relationship with the American
Diectetic Association, and we
anticipate exploratory discussions in
1992. We are commitied to other
alliances, and initial planning has
begun.

Kappa Omicron Nu 1s o member of
the Association of College Honor
Societies which sets and maintains the
standards and functions of honor
societies. Our Society holds a major
leadership role through our executive
Director, Dorothy Mitstifer, wha is
Secretary-Treasurer and Manager of
its national office,

Programming Thrusis

Kappa Omicron Nu promotes
professional development for
members and chapiers through
national program themes and through
scholurly priorities. The program
themes are promaoted on a biennial
basis und introduced at cach conclave.
The theme, "Ethical Dimensions of
the Scholar," was initiated by the
Administrative Merger for 1989-01,
"Mentoring: The Human Touch” was
lounched at the 1991 Conclave for the
1991-93 hiennium.

Scholarly priorities include
undergraduate writing, ethics, and
mentoring. These priorities are long-



term emphases (hat are implementad
by Home Economicy FORUM and
other publications, by special
projects, and by research.

A new thrust for Kappa Omicron
Nu is the identification of a research
agenda for research and project
grants, The following research
priorities will be instituted for awards
For 1993-94: Cross-Specialization and
[ntegrative Research with & focus an
cultural divemity and minarity issues
in home economics. Multi-year
proposils will be accepted.

Honor Seciety Publications

Home Economics FORUM
conlinues to be the premier scholarly
publication for the profession. The
Editorial committee is to be
commended for selection of timely
and significant themes, Special
recognition poes to the Chair,
Virginia Vincenti of the University of
Massachusetts, who served three
years. The new Chair is James [J.
Moran, I, of the University of
Tennesses, Knoxville. A new
"Speaking Out" fearure is planned to
encourage member inpult regarding
significant issues related to
scholarship, research, and leadership.

Dialogue, our membership
newsletter, is published rwice a year.
The Chapter Newsletter is published
at least twice a year to enhance
communications with chapters.

Leadership Opportunities

National officers on the Board of
Directors serve by calendar year,
except for Student Representatives
who are elected at conclave and serve
through the next one. The first Board
was composed of & transition team of
previous officers from Kappa
Omicron Phi and Omicron Mu.

Officers whose terms expired in
1990 were Gladys Gary Vaughn,
President; Treva Milchell, Vice
President for Program; Shirley
Hymon-Parker (Hendricks), Vice

President for Finance; Katherins
Hall, Secretary.

Officers whose terms expired in
1991 were Sharon A, Wellace,
President; William H. Marshall, Vice
President for Finance: Student
Representatives - Stephanie Adams,
Mayda Avecedo, Tammy Bamlett,
Bradley Bishop, Michele Hollis,

Committees have been very active
since consolidation. They provide a
valuahle netional governance function
and contribute to progress in
achieving our mission. Many thanks
o the following committees whose
terms have expired (chairs are listed
first): Awards - Carole Makela, Edith
Meal, Dorothy Pomraning, Rachel
Schemmel;, Awards - Audrey Clark,
Rodney Casebier, Carol Darling;
Constitution - Judy Brun, Amelia
Brown, Elizabeth Crandall, Donna
Beth Downer, Gwendolyn Newkirk;
Editorial - Virginia Yincenti, Carole
Vickers; Honorary - Francille
Firchaugh, Judith Bonner, Flossie
Byrd, Sharon Nichols; Mominating -
Flossie Byrd, Peggy Berger,
Elizabeth MNoel, lcie Draper; Research
Priorities - Ruth Pestle, Judith
Kuipers, Naurine MocCormick;
Katherine Musgrave, Alice Pecoraro;
Ritual - Catharine Porter, Della
Banmster, Gwen Cooke, Alice
Kocnecke, Pepgy Meszaros, Frances
Shipley, Jenny Bond, Carmen Luws.

Recognitions and Awards

Outstanding members and chapters
of Kapps Omicron Nu are recognized
in several ways:

1. Adviser Award of Excellence -
1990 - Fran Andrews, University of
Tennesses-Knoxville; 1991 - Diana
Carroll, Carson-Newman College.

2. Honor Awards - 1990 - Norejane
Hendrickson and Jane Savage:; 1991 -
Dionna Beth Downer, Katherine Hall,
Gladys Gary Vaughn.

3. Mamed Fellowships - Eileen
Maddex, former Executive Director
of Omicron Nu; Dorothy Mitstifer,
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Exacutive Director of Kappa Omicron
Nu; Helen Devinney, former adviser
at Eastern Illinois University; Alice
Koenecke, former Kappa Omicron
Phi President and adviser at Murmy
State University; Hettic Margaret
Anthony, founder of Kappa Omicron
Phi.

4. Honorary Membegship - Emnest
L. Bover in recognition of his
contributions through the report,
Scholarship Reconsidered.

5. Scholarships - The Scholar
Program grants are awarded (o
chapters once each bisnnium, 1990 -
28 awards for a total of $6,300.

1991 - 52 awards for a total of
514,350,

6. Fellowships - 1990 - Kathlesn
Burk, Penn State University; Paisy
Elmore, University ol Mississippi;
Christine Kate, Kent State University;
Lisa LeBEleu, Southwest Louisiana
State University; Wadine Munn,
Texas Woman's Universily; Lo
Peterson, Kansas State Universily;
Young Shim, University of 1llinois;
Leanna Thompson, University of
Missouri; Virginia Vincenti,
University of Mississippi. 1991 -
Raga M. Bakhit, University of
[llinois; Mary E, Cannon, University
of Delaware; Jackie L. Coon,
Washington State University; Shirley
Hymon-Parker; Wendy Maupin,
University of Nebraska-Lincoln;
Heidi K. Oberrieder, Kansas State
University; Virginia Vincenti,
University of Massachusctts.

7. Grants - 1990 - Lucy Dennison,
Kathleen Bands, Jacqueline Carey,
Hood College; Haekyung Lee, Ann
Fairhurst, Sharron Lennon, Indiana
University; Jean Lown, Utah State
University. 1991 - Diane K. Frey,
Bowling Green State University;
Cheryl Jordan, Leslie Davis, Oregon
State University; Patricia Knaub,
Margaret Weber, Oklahoma State
University; Carolyn Manning,
Elizabeth Licux, University of
Delaware,
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8. Chapter Enrichment Grants -
1989-9] Biennium - Kent State
University, Central Michigan
University, Carson-Newman College,
Michigan State University, Kunsas
State University, Florida State
University, University of Tennessee-
Knoxville, Howard University,

9. Undergraduate Research Paper
Preseqtations - 1990 - Michele
Bockelmann, Northwest Missouri
State University; Renita Jones,
University of Illinois; Sandra Mayol,
Baylor University; Jennifer Mead,
Northeast Missouri State University;
Kari Mikulas, Baylor University.
1991 - Lisa Benson, Baylor
University; Pamela Bugle, University
of Delaware; Joanne Schumacher,
University of Delaware; Janst Wiles,
Murray State University.

10. Conclave Paper Presentations -
Lisa Goheen, Kansas Stats
University; Lavurie Sula, Purdue
University; Jeannette Wilkins,
Ashland University.

11. Chapter Award of Excellence -

Middle Tennessee State University,
Carson-Newman College, East
Tennessee State University, North
Carolins Ceatral University,
University of Tennessee, Knoxville.

Fiscal Siatus

The financial position of the
Society is strong. We can be proud
that almost twenty percent of our
budget goes to fellowships, grants,
scholarships, and awards, It should be
noted that we have a conscientious
Executive Director and Board of
Directors that take the fiduciary
respomsibilities seriously. In order to
analyzae the report helow, it neads to
be understood that our balance sheet
goes up and down with the conclave
cycle expenses for delegate
scholarships. The General Fund
includes operational fund reserves.
The Restricted Funds include
endowments and monies for restricted
purposes.

9/30/90

General Fund
Liabilities and Fund Balances

9/30/91

$61.292 $60,500

Restricted Funds
Liabilities and Fund Balances
$331.619 $328,206
Window of Opportunity

The Board of Directors has plans
for the years ahead that will advance
the society and strengthen its
commitment 1o assuming the proper
role of Kapps Omicron Nu in meeting
the needs of the profession and
society, Your leadership truly
believes that if a goal can be
envisioned, it can become reality.
[ invite you join the team by
volunteering (o support the society
with your lime, energy, and gifts.

1993-94 Grants and
Fellowships

Masier's Fellowships

Eileen C. Maddex Fellowship,
$2,000 - awarded from the Omicron
Nu Fellowship Fund

National Alumni Chapter
Fellowship, $1,000

Doctoral Fellowships

Hettie M. Anthony Fellowship,
$2,000 - awarded for doctoral
research from the Kappa Omicron Phi
Fellowship Fund

Omicron Nu Research Fellowship,
$2,000 - awarded for doctoral
research

Marjorie Arch Burns Fellowship,
$2,000 - awarded from the Kappa
Omicron Phi Fellowship Fund for
doctoral study in honor of her service
as National President, 1957-61

Adviser's Fellowship

Dorothy 1. Mitstifer Fellowship,
$2,000 - awarded from the Kappa
Omicron Phi Fellowship Fund and
targeted primarily to chapter advisers
tor graduate or postgraduate study

Research/Praoject Grants

Alummni Chapter Grant, $500

New Initiatives Grant, $3,000

COne or more grants will be awarded
for proposals that meet the criteria of
the Kappa Omicron Nu research
agenda (see announcement}.

Applications
December 13 - Research/Project
January 15 - Doctoral /Adviser's
April 1 - Master's

Information and spplications may
be secured from the Kappa Omicron
Nu National Office,

Research Agenda
Announced

Research Priority:
Croas-Specialization and
Integrative Research

Focus for 1993-1997;

Cultural Diversity and Minority
Issues in Home Economics

Researchers might study how to
integrate cultural diversity/minority
home and family emphases into
programs of higher educalion, how o
prepare professionals lo effectively
work with various cultural and ethnic
groups, or how to altract
multicultural students and professors
into the field. Proposals may respond
to any of the above suggestions but
nead not be limited to them. Further
information may be secured from the
National Office, Haslett, Michigan.



Maximizing Professional Talent for Millennium ITI *

Jane Couwlter

Your overreaching agenda of
recruiting and educating minorities
for careers as scientists, business
leaders, educators, and as public
policy officials is among USDA's wop
pronbes, And we have precious little
time o lose in achieving this national
goal. For, in less than a decade, we
step inio a new century. In reality,
that's a brief ime in which to get
ready for the third millennium.

In this final decade of the 20th
century, America’s economy, society,
institutions, and individual lifestyles
are all in the midst of profound
restructuring. This restructuring is the
resull of several “changedrivers®
which are worth noting.

1. The Maturation of America—or
the growth of the 65-and-over
population (a more active and affluent
group than in previous eras and,
perhaps, o more realistic, respongible
group and one that is more tolerant of
diversity).

* This preseniation was given af the
inaugural session af the Project 2000
National Surmmii in Washington, DC,
Seprember 28, 1990, Profect 2000, fx a
long-term naticnal initiative by the
American Home Econamics Association
and the Office of Higher Education
Programs of the LI, §. Deparfineni of
Agriculiare lv recrwil, rerqin, and
praduate hlack, Hispanic, and Mative
American siudents in areas of home
ecanamics with critical shortages of
professionals from these racial groups.

Dr. Coulter Is Deputy Administratar,
Cogperative State Research Service,
U\, §. Department of Agriculture,

2. The Musaic Society--rising
levels of education, increased ethnic
diversity, a growing population of
elderly individuals, more single-
person households, and other
diversity-related trends are moving
America away from a "mass society”
to that of & "mosuic society.

3. The Marketplace
Reconfiguration--the aging of the
population and the growth of
minority populations are simply
reshaping consumer markets,

4. The Minority Realities--nearly
one in three Americans will be a
member of an ethnic or racial
minority by the year 2000, cne in two
by 2050; 70 percent of new labor
force entrants will be minorities by
2000 and immigmnis will constitute
an increasing share of this population;
ethnic and racial special-interest
groups will grow, both in numbers
and in influence,

Our posture as we approach 2001
will depend heavily upon the
mvestment this couniry is willing to
make in its own future. T am
convinced that a major factor will be
the level of investment we make in
our educational system. More than
gver, education will play a crucial
role in determining the fortunes of
this nation. And, higher education in
home economics is uniquely prepared
to educate professionals who can truly
provide invaluable leadership directed
toward the resolution of a myriad of
social and economic ills as well as
toward improving our quality of life.

Historically, America has invested
heavily in education. In fact, the
people who surged westward over a

century ago dreamed of a new kind of
education. They wanted colleges that
would meet the practical needs of all
citizens more directly than did the
mstitutions that stressed classical
studies and training for a few learned
professionals. They wunted "people’s
colleges” that their sons and
danghters could altend &t minimal
cost and that would emphasize
research and instruction to improve
the quality of life and advance
mcome-earming potential. We can
reflect today with great pride that
home economivs was considered to he
an important field of study in
establishing that earlier national
educution agenda.

About the same time, President
Abraham Lincoln signed a bill
establishing the Depariment of
Agniculture in which he specifically
referred to the new Cahinet level
enlily as the "people’s depariment.”
lts original 1862 mandate was to
ensure the vitality of the nation's food
and agricultural enterprise, Its
original authorities have been
expanded many times over the last
100-plus years. And in 1977, the
Congress mandated that USDA
become the lead Federal agency for
higher education in the food and
agricultural sciences, inclusive of
assuming responsibility for the
quality, distribution, and
effectiveness of the human resource
base essential to serve the food and
agncultural enterprise. Today,
USDA's concern for human resource
development is evidenced by a
growing sponsorship of programs
designed to strengthen science and
education at all levels—the National
Needs Graduate Fellowships Grants
Program, the Institution Challenge

Home Economics FORUM/Fall 1991 §
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Grants Program, and the 1890
Institution Teaching and Research
Capacity Building Grants Program, as
well as special initiatives like the
Food and Agricultural Education
Information System (FAEIS) and the
manpower supply and demand
studies, A critical part of this total
cffort focuses on increasing the
science and education participation of
women and minorities. For these
groups are seriously underrepresented
in science. T will not justily that
statement as others at this conference
will be doing so.

In the years ahead, these groups
will comprise & growing proportion
of the pool of United States students
from which we must draw future
educators, scientists, and business
professionals. Unquestionably,
attracting and advancing these
underrepresented groups into
scientific, education, and business
careers 15 one of (he most pressing
challenges confronting America.

Success in responding lo this
pressing challenge trunscends the
ability of any one group. Therefore,
coalitions involving business,
govermmeni, education, and the
nonprofit sector are an absolute
necessity, Hence, our office is
supremely proud to be the major
sponsor of Praject 2000, one of
several initiatives the Department has
undertaken recently as part of a
renewed commitment and coordinated
effort to address the needs of minority
students and to raise their educational
attainments while also advancing the
quality of the nation’s scientific and
professional work force,

| feel certain that all of us fully

agree on three points:

1. Many persons in our country
have the potential to earn college and
university degrees—-including the
Ph.D.--who happen to be African
American, Hispanic, or Native
Amencan.

2, The current system is ineffactive
end inefficient in identifving,
recruiling, enrolling, retaining, and
graduating such penple.

3. It is imperative that a national
agends be developed which will be
mesponsive to the interests and needs
of minonty populations and which
will be unwavering in its commitment
to the full development of all citizens.

In developing such an agends, a
fact that must be dealt with is that the
history of the United States shows a
continual struggle to assimilate ethnic
and racial newcomers into the
"mainstream” of American life.
Unfortunately, this emphasis on
assimilation has ignored or eliminated
cultural differences and, thus,
diminished our appreciation of the
value of cultural diversity and how it
enriches our lives. | can think of no
professional field of study better
qualified to deal with the issues
surrounding this dilenma than that of
home economics,

If you will indulge me for a
moment, I'd like to reflect back on
my experiences as a graduate sludent.
I remember studying an educational
philosopher who questioned whether
education is a changedriver or rather
a responder to change. Can or should
education ethically promote change?
After many years of cogitating on this
perplexing question, [ reached the
conclusion thal the answer is "all of
the above." I education can improve
the nutntional and economic well-
being of families, then no one can
challenge the fact that education has a
role to play both as a changedriver
and us u responder to change. [ hope [
can convince you that higher
education in home economics must
become a more aggressive
changedriver while also responding
effectively 1o change.

To create the environment for
institutional changes essential to

bringing more African Americans,
Hispanics, and Malive Amaricans into
scholarly training and careers, home
economics administrators—deans,
department chairs, and faculty
commutiee chairs--must exercise
responsibility for conceptual
leadership, for an explicit academic
plan that fosters both the goals of
excellence snd cultural pluralism, for
promoting mentoring opporunities,
and for promulgating incentive and
reward systems to reinforce desirable
changes in fuculty performance,

Certain guestions must be asked in
developing our agenda, What can we
foretell about the 21st Century? What
kind of & higher education system
will best serve the population? Who
among us is making visionary
changes today? What arc major
institutional constraints to such
changes? How can the faculty best
implement needed changes? What
changes in public policy need to be
developed and implemented? And, [
would add, what role do each of you
us professionals aspire to play in
developing and activating such an
agenda?

Good conferences, once underway,
have a life of their own. Participants,
caught up in the moment, frequently
hehieve they can accomplish almost
anything. The truly exceptional
conferences are those that live beyond
the present moment, that engage
conferees so thoroughly in the issues
that they carry the dialogue beyond
the conference. In so doing, they
trensform participants by enabling
them to meet the challenges at hand.

This Summit is unquestionably a
landmark event, T am confident that it
will provide many opportunities for
serious dialogue and that it will
provide you with a rich array of ideas
for maximizing professionals for
millennium three,



Minorities in Fashion Merchandising/Textiles Programs

Shirley Hymon-Parker and Jacquey Carey

This article will discuss college
participation of minorities and
educational barriers to set the stage
tor the consideration of minority
participation in fashion
merchandising/textiles programs. The
findings from our study of fashion
merchandising/textiles programs are
reviewed, and recommendations for
recmuitment and retention are offenad
tor enhancing participation of
minorities.

Overview

Currently 20 percent of the nation
i5 Alaskan Native, American Indian,
Black American, or Hispanic; by
2020, one-third of the nation will be
minonty (Quality Education for
Minorities Project [QEM], 1990). As
America struggles to come Lo lerms
with its rapidly increasing diverse
population, it is incumbent upon the
educational, political, religious,
business, and professional
organizations to be concernad that
their ranks reflect these changing
demographics, Such a goal is
mandatory to pursue ss the 21st
century arrives by the end of this
decade. Meuningful and aggressive
messures to enhance diversity ore
crtical to the long-term healthy
survival of this country and afl
concerned people and organizations.

Mz, Hymon-Parker is Fashion
Merchandising Program
Coordirator/Lecturer, Depariment of
Human Ecology Depariment, University
of Marylond Eastern Shore,

Dr. Carey ts Assisiant Frofessor, Family
and Consumer Siudies, Home Economicy
Departiment, Hood College.

Despite opporlunities which have
developed in the lust twenty-five
years because of the Civil Rights
movemenl and an expanding
economy, the advancement of
muinonities mio all levels and types of
Jjub and carser options has slowed
considerably. An alarming trend
which has a direct impact on student
preparation for college and career is
the dropping high school completion
rale [or black und Hispanic
adolescents. In 1926 the high schonl
completion rates for black and
Hispanic youlh were 76.4 percent and
3899 percent respectively. Data from
1988 indicate & drop in high school
vompletion to 75.1 percent and 55.2
percent for these students. The
preceding fgures denote high school
completion rates for minority students
that are at levels below overall
gradustion rates of 82,1 percent in
1986 and B1.2 percent in 1988 for all
high school students between 18-24
years of age (Wilson & Carter,
1989). In 1986 white students had a
high school completion rate of 83,1
percent and in 1988, 82.3 percent.
Thus completion rates for while
sudents were ai @ level higher than
the nation"s average, Thess statistics
present & picture of a shrinking pool
of thlented minority youth not able to
go o college and choose a career,

A similar trend has been occurring
with college enrollment and
completion by minority youths within
the same time frame. Specifically,
college enrollment for black males
went from 27.8 percent in 1986 to 25
percent m 1988, Hispanic males and
females showed [ittle increase in
college enrollment duning this same
peniod. College enrollment figures in
1986 were 29 percent for males and

25.9 percent for females. In 1988, the
rates were 31,5 percent for males and
30.3 percent for fomales (Wilson &
Carter, 1989), Whites, on the other
hand, had college enrollment rates of
35.7 percent for males and 32.7
percent for fomales in 1986 with
gignificant increases in 1988 to 39.4
percent for males and 36.9 percent
for females (Wilson & Carter, 19897,

While aspirations to go to college
have mncreased among minority youth
over the past decade, the decline in
college participation by minority
students continmes (Wilson & Carter,
1989}, Factors which might explain
the incongruence between higher
college nspirations and lower college
participation are based on educational
harriers, economic status, and career
dltematives,

The educational barriers involve
standardized tests, such as the SAT
and ACT, and the admission
standards used by many colleges and
universitics. Within the past decade
the standardized test scores for
minority students have increased, and
ag a group these students are much
better prepared academically for
college than previous generations. At
the same time though, many colleges
and umiversities have developed more
restrictive admissions standards which
have an impact upon the high school
requirements for college preparation.

Even though minority students may
be performing beller on standardized
lesls as compared to the mid-1970s,
they still lag behind their white
counterparts. In 1987, the combined
SAT verbal and mathematics scores
for white students were 27 percent
higher than combined scores for hlack
students, 22 percent higher than
Hispunic students, and 15 percent

Home Economics FORUM/Fall 1991 7
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higher than American Indians (QEM,
1990). Coupled with the reality of an
overall lower high school grade point
average and having less opportunity
to take college-preparatory courses,
an admissions barrier develops for
minority youth because of the higher
standards required by many colleges
and universities (Wilson & Carter,
1989},

The second factor involves the cost
of financing & college education. The
student aid system that was in place
in the 1960s and 1970s enabled more
low-income and minority students to
attend college. However, changes in
the structure of current student-aid
programs have reversed that trend,
thus adding to the statistics of lower
college access for blacks and
Hispanics and of lower degres
attainment (Wilson & Carter, 1989,
Because many potential college-bound
minority students come from less
alfluent backgrounds it is essential
that financial aid hecomes more
readily available to remove the
economic barrier to college
participation. College aspirations may
be limited by the fact that many of
these potential students may not be
aware of current financial-aid
programs.

The third factor is military
recruitment. This career alternative
has made an impact on minority
college participation during the Tust
decade. A recent study by the
Congressional Budget Office shows
that there is a greater percentage of
higher-ability black youth being
recruited in 1987 as compared to
1980 (Wilson & Carter, 1989). This
trend may indicate a pool of potential
college eligible minority youth that
will be out of the academic area until
some time later in life.

These three college participation
barners, along with the reality that
many colleges and universities are
still struggling with how to deal with
more diverse populations, create

several problems for minority youth,
Very thoughtful and creative ways
must be developed to sssist these
talented young Americans to reach
their potential.

Review of Literature

A review of litcrature on
enrollment trends of minorities in
home economics and fashion
merchandising/textiles programs
yielded little. The lack of information
signals the need for further
mvestigation of minority groups in
this specialization. Although little
dats exist on the home economics
prolession in gencral, information
does exist concerning the shortage of
minerities in higher education.

In 1986, only 23 percent of the
traditional eollege-age population
(18-24 years old) was black or
Hispanic, with 14 percent black and 9
percent Hispanic (Andrews, Carter,
Malizio, & Sun, 1989). During Fall
1986, 2.2 million minority students
were enrolled in higher education
nstitutions; this represents 18 percent
of the total enrollment. In 1987 the
mucialfethnic backgrounds of men and
WOIMEn Were:

need to investigate this issue. Further
emphasizing the necessily to examine
the problems of low enrollment is the
degree completion rate of minority
groups as revealed by the following
stulistics of hachelor (B), master's
(M), and doctoral (D) degrees
awarded to racial/ethnic groups:

Table 2. Degroes Awarded i 1044-85
®

B
Blogk Americons fi
3
3

Asian Americans

Hispanics

American Tndians 440

Whitzs 4 T

Alicne 3 a I6
hers 1 2 2

Tahle 1, First-Tinse, Full-Tine Freshan

Full 19KT
% %
ben Women

Black Americam 1.2 100
Anan Americins 1.6 2.1
Hispanics 9 .5
American Indiang 5 8
Whites 7.6 f4.5
Cobiers 1.4 1.7

Source: Andrews, C_1., Carer, D.J_, Malizio,
AG., & San, B. (1989), 198990 facibook on
higher educanon: Demagraphic and economic
dare, New York: Americsn Council on
education and Macmillan.

Az evidenl from these data,

minorities are underrepresented in
higher education, thus reaffirming the

Source: Andrews of al. (1980,

Black men experienced the largest
drop in college attendance of any
group berween 1976 and 1986
(Wilson & Carter, 1989). The
American Council on Education
report (Evangelauf, 1992) that
included 1990 enrollment statistics
showed minority-group gains that
wera encouraging but warned that
they could be threatened by the
current recession. Gains for black
men and women during 1988-90 were
7.4 percent and B.7 percent,
respectively. This report summarized
the college-going rates at the end of
the B0s: 28 percent for blacks, 25
percent for Hispanics, and 40 percent
for whites.

Another interesting set of statistics
with implications for the future has to
do with the classification of students
m 1990 minodties - 91.2 percent
undergraduale and 8.8 percent
graduate and professional-school;
whites - 86,5 undergraduate and 13.5
percent gruduate and professional-
school (Evangelauf, 1992).

In 1987 the top three bachelor-
degres fields for minority students
were business, social science, and



engineering. The continuing influx of
Agzian Americans and nonresident
alien students from education pushed
engineering into third place. Al the
master's and doctoral levels,
education remained the number one
chaice of minority students (Wilson
& Carter, 1989),

Vobejda {1988) stated in an article
in the Washington Post that these
figures signal future problems, not
only because colleges will be hard-
pressed to hire minority faculty who
are drawn from the rank of doctoral-
degree recipients, but also because of
repercussions for undergraduate
enrollment. "[W]ithout role models in
the classroom, it's going to be harder
to attract and retain black studeats at
the undergraduate level” (p. 23).

Statement of the Problem

The general decling of minorities
enrolled in higher education programs
over the last decade will result in too
few minority professionals with the
requisite training and credentials for
the marketplace. A plan to recruit and
retain minorities in home economics,
in general and fashion merchandising
in particular, needs to be developed.
This plan needs to recogmize supply
and demand projections for careers
where home economists will be most
needed.

Ina 198] USDA publication it was
estimated that during the 1930, the
demand for home economists in
occupations such as marketing,
merchandising, clothing, fumishings,
und related areas would exceed supply
by 4,500 jobs (Coulfer & Stanton,
1981). Projections of occupations,
with the greatest growth between
1986 and 2000, listed retail as
oumber one with a 33.5 percent
increase, The number of people
employed in retail occupations in
1986 was 3.5 million, with a
projected growth by the year 2000 to
4.2 million. From the 1986 figure,
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only 6 percent of those individuals
were black, and 5 percent Hispanic
(Andrews et al., 1989). Locking at
these data one becomes concerned
with whether there will be a sufficient
supply of trained people to meet the
demands of the fashion retail
industry.

Given this background, the
purposss of this study were to! (a)
assess the participation of minonties
in undergraduste and graduate fashion
merchandising/textiles degree
programs and (b} develop
recommendations for improving
and/or expanding minorty (black,
Hispanic, and Native American)
recruitment and retention efforts for
fashion merchandising/textiles
students al the undergraduate and
graduste levels,

Methodalogy

A survey was developed by the
authors and mailed to the 312
colleges and universilics that
conferred baccalaureate degrees in
home economics as identified by the
Amencan Home Economics
Association. The survey was
addressed to either deans,
administrators of home economics
units, or department chairs. One
hundred and sixty-five questionnaires
were returned (52 % ). Forty-three of
those returned noted that they did not
olfer a major or concentration in
fashion merchandising/lextiles. One
hundred and twenty completed
questionnaires from institutions that
had & major or concentration in
fashion merchandising constituted the
data set used in this study. The
individual 1o whom the questionnaire
was addressed was asked to complete
the questionnaire or forward it to the
appropriate individual who would
have access to the information
sought. The questicnnaires were
completed by cither the department
chair, fashion merchandising program

coordinator, or fashion merchandising
teaching faculty.

The questionnaire was divided into
three sechions to address: (a)
enrollment trends, graduation, and
employment; (b} minority recruitment
efforts conducted by the
department’/home economics unil; and
(c) graduate programs and enrollment
status of minorities. Descriptive
statistics {means and frequencies)
were used to summarize these data for
selected variables.

Findings

From the 120 institutions that had a
major/concentration in fashion
merchandising/textiles, 62 percent of
the schools had a major in fashion
merchandising, 37 percent had both
fashion merchandising and textiles,
and | percent had a major in textiles
only. The number of studeats
enrolled in the undergraduate
program in these institutions totaled
11,799, of which 8 percent were
black, 2 percent Hispanic, and .03
percent Native American, Fifty-four
percent had minority enrollments of 1
percent in the fashion
merchandising/textiles programs. A
further analysis of these programs
revealed that 21 percent had no
blacks, 49 percent had no Hispanics,
and 75 percent had no Mative
Americans.

Concerning the question about the
number of minorities that had
graduated from the program in the
past five years, 49 percent of the
institutions said that nearly all their
minority students graduated from the
program. Of those institations that
graduated minority students in the
past five years, 41 percent stated that
practically all of them had secured
employment in the fashion industry.
Data showed that 41 percent of the
jobs were fashion buyers and
merchandisers, 23 percent were
professional sales managers, and
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10 perceni were visual display
managers,

Replies to (he question of whether
special efforts were made in the past
five years by the department or home
econamics unit (o recruit minority
students indicated that only 33
percent (40) had made any special
efforts. However, from these
institutions, several successful
recruitment efforts were
recommended, as well as others that
were scheduled for implementation
(222 recommendations helow).

Responses concerning the number
of instilutions that had graduate
programs in fashion merchandising or
textiles revealed that 15 percent (18)
had & master’s in textiles, and 8
percent (10) had both & master's and a
doctorate in textiles. Twenty percent
(24) had a master's in fashion
merchandising and 7.5 percent (9)
had both o master’'s and doctorate in
fashion merchandising. Although a
reasonable number of institutions had
a graduate program in fashion
merchandising and textiles,
enrollment of minorities was
extremely low,

Further analyszis revealed that
fashion merchandising/textiles
programs were concentrated in three
regions of the country: Southeast
(28.3%), Great Lakes (17.5%), and
Plains (13.3 %). Black students in the
programs were concentrated in the
Southeast (13 %), Great Lakes (12%),
Mideast (9%); Hispanics in the
Southsast (8 %), Farwest (3%);
Native Americans were concentrated
in the Southwest (1.63%).
Institutionally blacks were most
abundant in the Southeast (19 %),
Mideast (17.5%); Hispanics in the
Farwest (6.6 %), Southwest (5%);
Native Americans in the Southwest
(1.1%); and Asians/Pacific Islanders
mn the Farwest (9.5%).

An exumination of the university-
wide enrollment profile of the
participating institutions found that

minority groups (blacks, Hispanics,
and Nabive Americans) are
underrepresented, not just in home
economics and fashion
merchandising/tealiles programs, but
also within the general population.
One might expect that as department
size increased, so would the
enrollment of minority students.
However, this was not found.
Instead, dats révealed that enroliment
of minonities leveled off with 10 or
less minorities, regardless of the size
of the department or the university.
One positive outcome of the study
was the fact that almost all minority
graduates in fashion
merchandizing/textiles were able to
secure employment within the fashion
industry.

Iterestingly, the concentration of
individual minority groups within
programs by region was consistent
with institutional concentration of
individual minority groups by region.
This study signals the need for
nstitutional plans that will bring
sbout effective recruitment and
retention of minority students in
higher education in general and
fashion merchandising/ textiles
programs in particular,

Recommendations

Recruitment, retention, and
increased gradustion of minority
students are essential to the continued
development of all professiony]
specializations, The active promotion
of minority access to carcer options in
the academic field of home economics
will provide the beginning of a self-
fulfilling goal. As the cycle of
participation by all people expands,
the profession of home economics
will be mare aligned with its primary
objective of working for and with all
families for the enhancement of their
quality of life.

Specilic strategies and activities to
ENCOUrsge recruitment and retention

and to encourage graduation of well-
educated minority home sconomics
professionals are listed below.

1tment

|. Establish a Saturday College in
the home economics unit (in
conjunction with university relations)
1o provide minorily youths in grades
7 through 12 with education
enrichment courses, wherehy students
could take preparatory courses in
math, science, composition, and
specialized home economics courses
as noted by expressed area of interest.
Semiors attending the college would
receive additional workshops on
stress management as well ag
application and admission procedures
for college (patterned after the
University of Illinois School of
Medicine-Urban Health Program).

2. Offer pre-college program
during the summer for high school
sludenis who aspire to careers in
tashion merchandising/textiles.

3. Institute a minority college week
in the department whereby area high
sthool students will attend classes and
complete assignments relative to this
vxperience. Departments should
altempt 0 provide housing during
this time for the participating
students.

4. Provide career counseling and
college preparatory workshops for
youth in large urban and rural
churches.

3. Institute & mentoring program
whereby faculty in the department
(preferably minority) adopt area high
schools with high minority
enrollments and serve as resource
persons in specialized areas. Faculty
should provide information about the
umversity as well as admissions and
application procedures. In addition,
they should assist interested students
with completion of the applications
for admission.

6, Revruit promising students



through personal contacts, e.g.,
telephone calls and personal visits by
fuculty.

7. Develop cooperative
arrangements ar articulation
agreements with local community
colleges.

8. Conduct specialized career
fairsimajorfest at arca high schools
with high minority enrollments.

9. Improve the campus climate for
minority students via campus groups,
cultural and social activities.

10. Increase the oumber of minority
faculty.

11. Give special priority to Jow-
income minority students in financial-
aid decisions.

12. Increase the number of
college/university and state-supported
scholarships and fellowships to
minorities.

13. Explore ways of relieving the
burden of student loans by working
with state and federal governments 1o
cancel the loans in return for public
service or extend the loan deferment
period.

14. Generate a list of prospective
graduate students by establishing
contacts with department heads at
other institutions.

15. Use additional evaluative
criteria such as interviews,
professors’ recommendations,
autobiographical statements, along
with grade point averages in
admissions decisions,

6. Wote granis that will provids
money for lucrative financial-aid
packages, particularly Fellowships,
assistantships, and scholarships for
minority students pursuing graduste
degrees in the field,

Retention

Onee suecessful recruitment has
been achieved, attention must be
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focused on assisting minority students
in their transition to college life,
particularly if the enrollment is
predeminantly of the majority
culture, Rousseve (1987) ststed that
many minority students expericnce an
identity crisis as they leave their
racial or ethnic home hase and begin
the process of joining the national
American community through their
college experience. To prevent the
marginalization of these students,
their backgrounds, and the goals of
mamstreaming, it is imperative to
develop strategies which are
encompassing and supportive of all
differences. This can lead to more
positive affirmation of all students.

Programs that develop s positive,
maTe OUruring campus envircnment
are listed below:

1. Peer corps on campus and within
departments and colleges of home
economics to provide an immediate
and friendly base of support for the
new students in their social and
academic endeavors,

2. Programs 10 scnsitize students,
faculty, and staff to issues of minority
students. It would be wise to do this
i conjunchion with a grievance
process o address any incidents that
occur. An accessible person to
immediately deal with any problem is
critical to student retention within
departments, colleges, and
universities,

3. Budget counseling program in
conjunction with the finuncial-aid
office to provide training fur students
in money management (Wilson &
Carler, 1989),

4. Mentoring program using
minorty faculty and alumna.

3, Cultural diversity training
program for Faculty.

6. Academic advising program that
will lend itself to implementation of

mentor relationships between advisers
and advisess.

Summary

Although thess recommendations
are limited in description, they serve
as a catalyst for steps that can be
taken 10 improve the status of
minorily students in fashion
merchundising ftextiles, Boacauss
occupations related o this
specialization are expected to offer
plentiful opportunities for minorities,
home evunomics programs should not
wasle any time in expanding
recrurlment and retention efforts.
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Building Minority Participation in
Family Science and Child Development

M. Janice Hogan and Wilma J. Ruffin

There are lew faculty or graduate
and undergraduate stodents fram
Hispani¢, African Americen, Native
Amencan, and Asian American
heritage who specialize 1n child
development and family sciences in
comparison to the professional need.
Anyone who has conducted a faculty
search or aHemptad o aszist
employers in implementing their
affirmative action plans knows abhout
the seriousness of the sitaation. Why
don't more ethnic minorities major in
family und child studies? This
guestion needs to be addrezsed, The
lack of minority undergraduate and
graduate students is one of the
greatest challenges facing our
profession.

Family science and child
development, perhaps more than any
of the specializations in home
economics, are directly involved in
the study of cultural diversity, The
subject matter variables include
cultural values, socialization patterns,
family eomposition patterns,
communication styles, parent-child
relationships, and many other socio-
cultural concepts that impact on the
quality of child and family
functioning, Should we conclude that
family science and child development
are culturally enlightened fields? Or
have we specialized in the Euro-

Dr. Hogan is Assockate Dean, College of
Humnan Ecology and Professor, Family
Focial Science, University of Minnesofa.
Dr. Ruffin i Interim Disirict Agent,
Alobama Cooperative Extension Service,
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American family and child
development and failed to include
ethnic minorities? This article will
explore the curriculum, research, and
professional challenges in building
minority participation and suggest
some reasonable goals for family
science and child development
programs.

Curriculum Challenges

Most of the child and family
science textbooks, curncula,
educational programs, research, and
theory are focused on Euro-American
families. Frequently there is one
chapter on ethnic and macial
populations in a textbook, perhaps
one of two class sessions with
examples of different ethnic families
in a required semester course, and
possibly a special topics elective
course on family and child
functioning of different ethnic and
racial groups. Little research-hased
knowledge on ethnic populations is
usually available to guide the
presentaltions and that which is
available iz often not used, And, it is
common for Eurp-American
normative models to be used to
unalyze sthnic minority family
behavior, comparing family and child
behuvior across racial groups to Euro-
American norms. The result of this
analysis is to identify differences as
problems and cultural diversity as
deviant behavior. The education and
research agenda for different ethnic
and racial groups needs our attention.

Dusny and Pittman (1990, p. 28)
reinforce the need for building a
multicultural curriculs: "Too often,

multicoltural curricula are artificial
add-ons rather than truly integrated
programs that change the environment
of the school and make it welcoming
to and respectful of students and
families of different cultures. " All
family and child development
scholars need to study families of
diverse cultural backgrounds,

While African American, Hispanic,
Native American, and Asian
American families and children are
frequently grouped together under the
heading of minorities in textbooks
and courses, separate ethnic group
identification is critically importunt.
Ethnic culture has & major impact on
individuals' and families' access to
resources und opportunities, feelings
of hope and well-being, and the self-
concept of children. Mindel,
Habenstein, and Wnight (1988)
remind us that members of an ethnic
group share a unique social and
cultural heritage that is passed on
from generation to generation. They
indicate that the socivlogical concept
of minority or minority group refers
to 1ssues of power or powerlessness,
not the statistical definition of
minority expressed in percentages,
The concepls, sthnic culture, social
heritage, and minority, need to be
included in family und child
development courses.

An African American student
indicaled 1o the authors that she
believes that faculty use this add-on
approach to appease the few minority
students enrolled in class. Perhaps
this is true. Another possibility is that
fuculty are not familiar with the
ethnic minornty literature and
resqurces (See Recommended Reading



List, p. 17). Furthermore, our bias is
that faculty and students need to be
engaged in research to credte the rich
literature and resource materials
needed on culturally diverse family
and child functioning.

Research Challenges

The research-based knowledge in
child development and family
sciences regarding minority familizs
18 meager and too often fraught with
methodological and theoretical
problems. A study by Demos (1990)
of research literature on black
families from 1939-1957 concluded
that & problematic view of family
functioning still prevails. He found a
relatively large number of articles on
black families in poverty in contrast
to studies of kinship, interracial
families, and general family well-
being. We agres with his conclusion
that the lack of research cn the
puccessiul minonily families needs
altention, and we urge researchers,
funiders, and edilors o give special
attention to this void.

Researchers need to study the
diversity within and across ethnic
minority and majority populations.
Studying diversity of family and child
cultural and socio-economis sellings
18 & mujor challenge bul an important
agenda for the research community.
The recent report of the Business-
Higher Education Forum (Three
BRealities, 1990) reveals that many
minority group members are
succeeding. About two out of the five
hlack end Hispanic families have
incomes above the median, The
report states that the black middle
class has tripled in size in &
generation. Another reality is the
persistence of poverty for three out of
ten minority individuals, many of
them trapped in an underclass plague
of drugs, delinquency, and single-
parent households, And, another third
of minarities live on the margin with
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limited skills and education. The
questions of "why poverty” and "why
on the margin® ne=d to be high
pricrities for us,

To simplify the task of studying
minorities, researchers sometimes
group them together as nonwhites,
Diemos (1990] reports that the use of
nonwhite samples to discuss ethnic
minorities assumes that there are no
subcultural differences strong enough
to have implications. This "nonwhite”
approach assumes (hal majontly and
munority membership are important
variables, not ethnic group. This
ethnocentric approach o studying
minority families should be
challenged by journal reviewers,

Additional methodological
problems were identified by
Dillsworth-Anderson and McAdoo
(1988) regarding the study of
minority families, They conlend that
if ethnic minority fumilies are defined
accurding to how they empiccally
function, researchers would be more
likely to use the appropriate unit of
anulysis, As an example, (hey cite
thet since the family relations among
blacks and other ethnic mnority
families frequently operate within zn
extended kin network, the umt of
analysis should be the kin network,
ool the household, There is a need for
the use of more culturally sensitive
approaches in order to have valid
research findings for educators and
policy makers.

Demos {1950} recommends the use
of ethnographic and other qualitative
approaches to better understand the
pattems of family functioning. Only
11 percent of the 283 data-based
articles on hlack families that he
reviewed involved qualitative
methods. Most of the studies were
based on survey methodology, &
relatively abstract, positivistic model
of family and child science.

Crualitative and quantitative studies
nieed to address important questions
gbout the ethnic minorities. For

example, what does it meam for
tamilies Lo have strong ethmic ties, to
be & member of an ethnic minonty
family that links generations, 1o be a
child in sn interracial fumily, to be a
member of 4 multicultural minority
family? Do the variables of mce,
religion, national origin, or some
combination of these variables predict
social and cultural ties in families and
communities? When is it important 10
identify the Mexican, Puerto Rican,
and Cuban groups separately in
resetrch studies? To understand the
Mative Amencan, should researchers
look for commonalities and
differences among the tribal
alfiliations? What do we know about
the fumily relationships and child
development of ethnic minorities such
@5 the Hmong, or of naticnalitiss such
as lhe Vielnamese, the Cambodians,
and the Laotians—first generation
immigrants and later generations?

A multicultural team approach may
be an effective mode for initiating
such research. For example, a current
project in the Family Social Science
Depariment, University of
Minnesota, involves a Euro-American
[amily gerontologist, a doctoral
student from Thailand, and several
Asian American undergraduates of
Hmong, Viemamese, and Cambodian
hackground. Together they are
studying intergencrational
relationships of four of the ethnie
groups of Asian immigrants,
Hopefully, one or more of the
undergraduates will pursue graduate
study in the near fuhre.

A multicultural research agenda
needs 1o include study of the values,
attitndes, customs, preferences, and
practices of family and child
development from each of the ethnic
minornty groups and from the
mnterracial and multicultural groups.
Properly done, it will produce
dynamic content, rich with the norms
that we share and the differences thal
we nead to understand,
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Professional Challenges

Educators and students in fumily
science and child development nesd
to think about what it means to be a
professional in a country that was
built by many different ethnic and
racial groups. Why hasn't our
profession provided equal opportunity
for African Americans, American
Indians, Hispanics, and Asian
Americans? Thus, we also need to
directly address prejudice and racism.
Most of us need fo struggle with our
comfort level in different culturally
diverse settings, We need to
experience interaction in different
ethnic communities where one is part
of the majonity, the minority, and the
tcam. How do we feel and how do we
behave when we are the outsider, the
msider, and the nwlticultural team
member?

Ethnic minority professionals
remind us that being “the other"
invalves contradictory phenomena.
Madrid (1988) indicates that
“otherness” means fecling excluded,
being on the margin or periphery, and
it also means being unique and
special. She states, "One of the
strengths of our society—perhaps a
main strength—has been a tradition of
struggle against clubbishness,
exclusivity, and restriction. " Our goal
should be to become multicultural
partners, nonmcist professionals.

Hughes (1990) defines racism as
lhe conscious or unconscious
assumption of individuals or groups
that they have been accorded inherent
positions of superiority and,
therefore, are entitled to control
access 1o resources and deny outsiders
equal opportunity. She talks about the
pain of victimization as the resull of
racism: "Victimization penerates
rage, helplessness, negative self-
valuing, fear, and insecurity; it kills
the spirit and the heart of its victims
when internalized. * Our curricula and
rescarch need to include racism as o

variable in the study of family and
child functioning.

Racism exists in universities and
colleges, in family and child science
educational programs, and among
faculty, students, and staff who
appear otherwisz enlightened. It
cxists among members of minority
and majority groups. Racism is a
product of fear and ignorance—a
belief in superior and inferior races,
handed down from one generation to
another. The nonracist professional
recognizes the unigue qualities of
persons, sees race 45 one of many
characteristics, and dues not put
hierarchical labels on racial groups as
superior or inferior.

In creating multicultural
environments in educational settings,
Hughes (1990) proposes programs
that address the conflicting
pecspectives of ethnocentric and
pluralistic cultural values, She
suggests one program for majority
students that assisis them in
examining their sthnocentric
development and assassing their
potential for valuing multicultural
pluralism, A parallel program for
munorities would be aimed at their
examination of the victimization
syndrome. The desirad outcome is for
majority and minority students to
move loward multicultural equals,
Some of the underlying assumptions
and propositions guiding this
systemic change include: (a) we are
born with the capacity to develop
positive cultural values and the
potential for transcendent human
values, (h) we become trapped in our
sterectypes which cause us to Jose our
transcendent values, (c) interventions
are often cosmetic aimed at
symptomatic change, not dealing with
enduring beliefs and interpersonal
dignity, and (d) we musi be willing to
risk and endure great systemic change
to advance our recruitment and
retention goals of minorities.

One African American student

indicated (o the authors that she
thought that the faculty members tried
to be enlightened but that they were
intimidated by minority students
because they cannot relate to their
cultural context. She wants all
students to have in-depth subject
matter on each of the minority groups
s0 they will understand the diversity
within and across enltural groups.
And she wants African American
faculty to teach and advise students,
to be role models for Caucasians as
well as for herself. To recolor our
profession, we need Native
American, Hispanic, and Asian
American side-by-side with African
American and Caucasian faculty
revising curricula and initiating
research projects. The revisions and
new initiatives are needed to build the
knowledge base for all of us in the
professional fields.

Ogbu, an educational
anthropologist, hypothesizes that
there is & significant diffzrence in
achievement between immigrant
minorities who have moved here for a
betier life and domestic minorities
who were brought here as the result
of slavery or conquest (Hill, 1590).
The Native Americans and African
Americans are examples of domestic
minonties who experienced some
form of bondage. Some of the
Mexican and Puerto Rican Hispanics
have entered the United States as
immigrants and some carry the
historical experience of a conguered
group. In contrast, the Cuban
Americans are immigrants. He
helicves that there is a difference
between immigrant and domestic
minorities in their self-concept, their
belief in a successiul transition, and
their perception of barriers. Ogbu
proposes that African Americans,
Native Americans, and domestic
Hispanics interpret the discrimination
against them as relatively permanent,
distrust education as a solution, and
equate educational achicvement with



"acling while." He argues that racism
creates a caste-hike system for these
minonties. In contrast, Cuban
Americans, Trinidad Americans, and
several other immigrant minorities are
more likely to believe in the
educational system and remain
hopelul that they will succead.

Ogbu suggests that the immigrant
minorities can be role models for
domestic minorities because they have
developed a model of sceommadation
without assimilation. He concludes
from his smdies thal immigrant
minorities have adopted the attitudes,
knowledge, and behaviors that
enhance their academic and economic
success while retaining their cultural
identity and ethnic pride. Further
study is needed to test Ogbu’s
hypothesis and to understand the
complexities of cultural identity.

To date, we have not addressed the
void of colleagues from African
American, Hispanic, Native
American, and Asign American
populations in child and family
goiences. [s it a pipeline problem,
&.g., Are minority students not aware
of these specializations or do they
discover them too late during their
undergraduate and graduate school
years? With a lack of role madsls,
how can the pipeline be started? [s it
a perception and image challenge,
e.g.. do they choose social work or
early childhood education as better
alternatives? Is it & cultural relevance
problem that can only be addressed
by revising our curricula and research
agenda to include the models of
cultural diversity? Have we formed
partnerships with minority scholars
from related professional fields such
as social work and early childhood
education to enhance the reform
movement?

The nation’s Black colleges have
traditionally been the prime educators
of black students and they conlinue (o
serve in this capacily. Telephone calls
o twelve 1890 Unmiversities with
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home economics programs that offer
a major in child and/or family studies
revealed that only four offer child
development as & major, Tn most of
the colleges surveyed, early
childhood education msjors wers
offerad through the education unit
rather than home economics. A few
eollepes offered a concentration in
family and community and nursery
school. A study of all colleges and
universitics offering child
development and family science is
necded to address the challenge of
ethnic group participation.

Goals and Recommendations

Goal I: To improve the
multicultural climate and the racial
diversity of students in colleges and
depariments where child and family
science majors are administered.

1. Administrative commilment is
one of the prerequisites for ethnic
minority recruitment and retention.
Adminiatrators could plan retreats,
seminars, and workshops with
students, faculty, and staff that
address the challenges of ethnic
minorily inclusion, racism,
uniqueness, equily, equality, and
multicultural education.
Administrators need to attend to the
incentive and reward system for
faculty to revise their curricula and
advise students. And, they need to
embrace affirmative action and work
on a staffing plan that emphasizes
cultural diversity.

2. Fucully mvolvement is necessary
for elhniv minority achievement.
They need o talk with ethnic
munorily students and to leam about
their career vision and their academic
goals. Planning active leaming
simlegies for the classroom, including
community involvement, may assist
in creating a better environment for
student and faculty. The curricula
need to be revisad to include
impaortant content on cthnic minority

family and child functioning in
required and clective courses.
Research and theory that are
culturally relevant are important
issues for faculty to address.

3. Interaction among the faculty,
students, dand staff on eultural
diversity can enhance the climate for
minorities. A task foree on cultural
diversity can plan a series of focus
groups that include faculty, staff, and
students together in discussions of
cultural values, cross-cultumal
diversity in communication, and
needed support systems. As a follow-
up, the faculty may need a focus
group to discuss their concerns such
as feelings of comfort and adequacy,
services available for faculty, library
holdings on cultural diversity, and
faculty mentoring of students.

4, Networks need to be built with
elthnic minonty communities,
including meetings with the staff of
area schools, employers, social
agencies, churches, and youth
organizations such as Upward Bound
and 4-H. This partnership will benefit
student internships and field study,
provide advisory council members,
and support goals of student
recruitment and retention.

5. A favoruble state policy
regarding alfformalive action, Anancial
wid, and scholarships enhances tha
chances of successful smdent
recruitment. In so far as minority
status is correlated with financial need
and equal opportunity, the college
costs and admission policies are
major barriers for students living in
states without supportive policies,
The Business-Higher Education
Forum (Three Realitics, 1990)
recommends: (a) that all families of
low-income seventh grade children be
informed that the costs of their
children's college education will be
guarantased, given high enough
achievement, and (b) that loans be
replaced with grants for low-income
students, whatever their ethnic
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background, for the first two years of
college.

Goal IT: To increase the enrollment
of ethnic minority undergraduate
students so that their numbers in
family and child science majors
approximates the population. !
Interest in these majors may be
increased by the following
actions:

1. Participate in the minority
education recruitment fairs. Tt will be
important to critique your display
materials and handouts for their
inclusion of ethnic minorities and to
invite current minority studeats or
alumni to join you in attending the
recruitment fair. (If there is no
minority recruitiment event, help
organize one. )

2. Initiate a summer program on
campus where high school or
community college minority students
may work with faculty on research
projects. Grants for underwriting
summer programs may be available
from your institution, the
government, or from private
foundations,

3. Link with youth programs such
s 4-H, Upward Bound, church
sponsored groups, and local schools
to introduce the specializations of
family and child sciences. Students,
alumni, African-American sororities
and fratermities, ethnic support
organizations, and other groups may
assist faculty and staff in such
recruitment activities.

4. Form a coalition with related
academic programs such as social
work, sociology, psychology, and
early childhood education to recruit
students and write grants for student
scholarships, teaching and research
assistantships, and leadership awards.

Goal TIT: Improve the retention rate
of undergraduate students so they
graduate and work in child und family
sciences careers. Procedures that

promate retention includs the
following:

1. Establish a mentoring network,
Studies indicate that & personal
relationship with a faculty or staff
member is critical for retention.
According to the Hispanic Policy
Development Project, Latino youths
almost unanimously identify the most
important factor in academic success
a8 a personal relationship with a
teacher or staff member, i.e.,
someone cared (Duany and Piltman,
1990). Unfortunately, this level of
faculty involvement is relatively rare,
and those that have a reputation for
supporting students are overloaded.

2. Establish s degree-progruss
tracking and reporting system to
assist students through advising
before they are in academic trouble.
One of the best predictors of degree
completion is the stated intention of
students. According to Mingle (1987)
high aspirations produce results in
minarity as well as majority
populations,

3. Work with students to set up a
minority student multicultural center,
staffed with volunteer peer adviser.
Undergraduate ethnic minority
students may be employed as
community program assistants to
assist with the cenler. They could
study the needs of minority students,
identify their best and worst
experiences and satisfactions with
their major, and recommend changes
to the administrator.

4. Form a partnership with any of
the minority learning resource centers
or student cultural offices on campus
lo share opportunities and resources,
For example, last summer an African
American major traveled to China as
part of a cultural exchange program,
and an Hispanic major participated in
a summer research project with a
faculty member in family resource
management. The critical mass of
ethnic minority students for social
and cultural interaction may be at the

college ar university level.

5. Expand the career placement and
salary dats information available to
minority students. Paid internships
with agencies or companies that
follow affirmative actions plans may
enhance their motivation for
completing the degree and assist
employers with diversity in their
wark force. Employment in a career
ladder position based on
qualifications and professional
potential is the ultimate goul for both
students and faculty.

Goal TV: Recruit and retain
minority graduate students, especially
for the doctoral programs where
academic and sdministrative positions
are m high demand. Doctoral students
can be recruited by the following
procedures:

L. Utilize cooperalive arrangements
with other universities and
organizations to recruit students, to
place ads in their newsletters, and to
exchange lists of potential graduate
students,

2. Talk with potential studants at
professional meetings, especially
where you are likely o meet social
work and education graduates--the
largest fields for minority students
{Mingle, 1990). Extension home
economists, 4-H agents, and other
community educators may be
interested in graduste study and
career shifts. If feasible, invite
prospeclive students (o campus to
meel with faculty and current
graduate students to explore graduate
study.

3. Develop financial packages to
support recruitment and retention, It
will b helpful to canvas the
fellowship support available through
your institution, foundations, and
from government training grants and
to designate research and teaching
assistantships for students who can
assist faculty, thus establishing an
early personal relationship,



Goal V: Improve the number of
minority faculty and staff employed.?
Recruitment can be aided with the
following actions:

1. Develop a pool of potential
applicants through: (a) contacts with
faculty st other doctoral degree-
granting institutions, (b) professional
meetings wilh job placement services,
{¢) use of directories and publications
established for minority recruitment
purposes. Improved performance of
search committees through
networking and active recruitment of
munonities is needed. It will be
helpful to seek endowment of
academic positions, i.e., endowed
chairs for ethnic family and child
SCIENCEs,

2. Invite child and family sciences
faculty who are members of ethnic
minorty groups for endowed
lectures, as commencement speakers,
for special saminars, and for short-
course assignments. It is also possible
to appoint adjunct faculty from the
community to teach, guest lecture, or
vollaborate on a research project.
Visibility as a unit that is committed
lo cultural diversity can ¢nhance
future hiring.

3. Invite child and family sciences
doctoral students from other
institutions to visit the unit and
present a seminar. This relationship
could potentially lead to an applicant
pool for tenure-track or
administrative positions.

Summary

The goals and recommendations
above form an action plan for family
science and child development. The
rationale for this plan embraces the
values of ethnic diversity, social
Jjustice and equity, and cultural
enlightenment, Finally, it addresses
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the pragmatic reality of demographic
shifts, Some in our profession will be
motivated more by the values
underlying the strategies for action.
Others will act because of economic
and political necessity. No matier;
together we will and must recolor our
profession.

References

Demoa, V. (1990}, Block family studies in the
Journal of Marriage and Family aad the
imre of distonion: A trend analysia. Journal
of Marriage and Family, 52, 603-6,

Dillswonb-Anderson, P., & McAdoo, H.
(1988). A scudy of ethnie minority familics:
Implications for praciftioners and policy
makera, Family Relaions, 393, 265-267.

Duany, L. , & Plrman, K, (1990,
Junuury/March). Lating youths at &
crossroade. Children's Defense Fund.

Hill, D, {1920, June-July), A theory of suocess
and fatlure, Teecher Magazine, 40-54.

Hughse, M. {1990}, Creating malticultural
snvironments on campus. U.C. BAPP, 2(2),
1-8.

Madrid, A, (1988). Miasing people and others:
Joining \ogether to expand the circle,”
Change, 2003), 5559,

Minghe, J. (1987), Focus on minorie: Tronds
in Migher education participanon and
suceess. Denver, Colorado! Toint
Publication of the Education Comminsbon of
the Siates and the State Higher Education
Execulive Offices.

Mindel, C., Habenstzin, R., & Wright, R.,
Eds. (1988), Ethnic families in America;
Pafterns and vardations (3nd ed.). New
York: Elsevier Sciance Publishing.

Richardson, R., Simmons, H., & de Jou
Sanbon, A, (1987, May-Tuse). Gradunting
minorty shdenis: Lessons from l=n success
atories. Change, 19(3), 20-27.

Three realiies; Minority life in the Unired
States. (19900, Washington, DC; Business
Higher Education Fomm,

Recommended Reading List

Hartup, W.W., (Ed.). (19909, Minorhy
children (Sprecial issue), Child Developaien,
61(F), 264-592,

Ho, MK, (1987). Faomily therapy with sthnic
minovides, Newbury Pk, CA: Sage
Publicalions.

Meadoo, HP., (Ed.). (1988), Black familles,
Mewbury Pk.; CA: Sage Publications,

hdcAdoo, J. (1985). Black children: Social,
educational, and poaremial prviranmencs,
Mewhury Pk., CA: Sage Publications.

MeGaldrck, M., Pearch, LK., & Giordsno,
1., (Eds.}. (1982). Echnicity and family
therapy. New York: Guilford Press,

Wilkinson, D, (1987). Ethnleity. In M.EB,
Sussman and 5.K. Stweinmetz, (Eds.),
Handbenrk of marriage and the family (pp.
183-204). New York: Planum Preas,

Weatheriond, J, (1988). Indian givers: How
the Indians of the Americas ransformed the
workd, New York: Faweett Columbina
Books.

Footnotes

| A study of predominamtly white public
universities with successful muliizuliural
Audent racords found that about 20% of a
specific minorly group sppears io be the
turming point for sucesss in undergradunte
programs (Richardson, Simmona, & de bos
Santos, 1987). Thia goal may he more feasible
for programs localed in large citien since many
siudants, including rurnl ethoi: mimarity
students, prefer urban environmenis,
Richardson et al, cite the commple of Mative
Amaricans from rural reservations who stiend
the University of New Mexizo in Albugusrque
in larger umbers than thay do st New Mexico
State in Lan Crucca.

2 Accarding io social learning theory, much
af vur hehwvior is developed through role
modeling, Thus, il is imporiant for all of our
shudends to expericnce leachers from differem
ethnic groups. Without s multicultursl teaching
and research fmeully, Hispanic, Mative
Amencan, Asian American, and African
American sudents may perceive that teaching
and resenrch rolss are oot auainable oc
desirable. Some predominanily while
instilutions temporarily compensate for this
lack of culturnl diversity with gradusie
assistanis and visiting profsssors, Renching
this goal is crtical (o the fields of family and
child scizsnces because of the changing
demugraphics. Current prajections ane that
minorities will maks up more than 30% of the
callege-age population in the year 2000,



Minorities in Gerontology

Sara Ayers Baghy and Gleanis M. Couchman

From the activities of the Gray
Panthbers to the much publicized aging
of America, the attention of
Americans has besn directed toward
the shifting population curve. The
dual trends of a growing aging
population and rapid increases in
minority populations are certain o
have profound economic, social, and
educational consequences. Home
economics cannot ignore the resulting
issues. If the central focus and
mission of home economics is lo
improve the quality of life for
individuals and families, then home
economists must be concermed about
the American aging population, the
issues regarding minority elderly, and
educational/job opportunities for
young minority adults,

This paper presents (a) a
compendium of facts which provides
a profile of the aging population and
America’s fast growing minority
elderly, (b) information on the status
of gerontology programs in home
ecopomics higher education snd the
minonty faculty/student composition
of a selecled group of programs, and
{c) recommendations for enhancing
opportunities for minorities in the
field of gerontology.

Aging of America

COune of the most significant
population trends affecting American
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society is the dramatic rise in the
number of persons over age 65. For
the next fifty vears, the 65 and older
age group will grow more rapidly
than the total United States
population (U.S. Department of
Commerce, Bureau of Census [U.S.
Census], 1983). Future growth
projections estimate that by the year
2030, one in five persons, 21 percent,
of the population will be over age 65.
This rapid increase will ocour as the
"baby boom™ generation reaches age
65 between 2010 and 2030 (U.8.
Census, 1983}, Sez Table 1.

As the population of elderly
persons in the total population is
rising, the older population is getting
older. Dramatic increases in numbers
are occurring in the aged (persons 75
years and older) and the very old or
frail elderly (those persons 85 years
of age and older). By year 2030,
almost 10 percent of the total United
States population is projected to be 75
years and older (U.8. Census, 1983).
Persons 85 years and over are the
fastest growing portion of the elderly
population. By year 2030, the number
of persons BS years and over will
grow lo approximately 9 million
(U.S. Census, 1983). Sex Figure 1.

Minority Population Grawth

According to Hodgkinson (19907,
a preliminary review of the recent
census reveals that & 23 million
increase in the total United States
population occurred from 1980 1o
1990. Of that increase, 8 percent are
while, 16 percent are hlack, 44
percent are Hispanic, and 65 percent
gre Asians. These increases result
frum both immigration into the
United States and the high birth rate

in minority families.

Today, one American in four
describes himself or herself as
nonwhite, If trends in birth rates and
immigrslion continue, the Asian
American population will further
increase by 22 percent, the Hispanic
Americans by 21 percent, black
Americans by approximately 12
percent, and whites by 2 percent by
year 2000 (Henry, 1990). The
Hispanic population is expected to be
the largest minority group after the
year 2000 (U. 8. Congress, 1983).

Minority Elderly

In recent years, the elderly
population has been growing faster
among minorities than among whites.
This trend is expected 1o continue
into the next century. The American
Association of Retired Persons
{AARP) reports that 10 percent of the
population age 65 vears and over
were nonwhite in 1980, By 2025, 15
percent of the elderly population is
projected to be nonwhite, and by year
2050, 20 percent is likely to be
minorty. Current and future
percentages of minority elderly within
and between minority groupings
emphasize these dramatic population
shifts (1985).

Black Americans

The Black American population
includes African and Caribbean
Amencans. The AARP report (1985)
states that in 1980, the black
population in the United States
accounts for 8 percent of those age 65
or over, by far the lurget rcial
munority elderly. The black elderly
population is expected 1o increase by
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Bource: U.5. Depariment of Commerce, Bureau of the Cenrus. (1983, December). America in fransition: An
Aging soclery (Special Sudics, Senes P-23, No. 128). Washington, DC: Government Prinding OHifica.

45.6 percent by year 2000, By 2050,
Black Americans will make up more

California, Florida, Texas, and New
York {AARP, 1985). Thousands of

than 14 percent of the elderly Mexicans live in the United States
population (U8, Census, 1983). The illegally, yet very little information is
visihility of the black elderly availeble on aging among illegal
. population is heightened by aliens.
Ko Pﬂﬁ”;;:_“;ﬂ:; SO Al concentration in central cities and in
the South (Atchley, 1991), Asian Americans
b Hig v
Hispanic Americans Asian Americans include a number

Sevree: L5, Deparmient of Commizree,
Bureau of the Census, (983, December),
America in wransitbon: An aging sociely
(Special Sudles, Series P-23, No. 128).
Washingvon, DC: Government Printing (ffice.

The Hispanic population in the
United States comes from diverse
ancestry groups. The Hispanic
population is defined as consisting of

of culture groups: Asian Indian,
Cambodian, Chinese, Filipina,
Guamanian, Hawaiian, Japanese,
Korean, Samosan, Vietnamese, and
others. Although diverse in cultural

persons of Mexican, Puerto Rican, origin, Asian Americans share an
Cuban, or other Spanish/Hispanic immigration history. The various
ongin (AARP, 1985). groups differ substantially in

Among Hispanica, each age cohort
between ages 40 and 60 is larger than
the one before it. As these cohorts
turn age 65, the Hispanic American
elderly population will increase
dramatically. According to
demographic dats, the majority of
Hispanic elderly reside in four states:

language, customs, involvement in
the American life-style, and social
class structure (Atchley, 1991).
Approximately 6 percent of the
United States Asian population is age
65 and over. More than 55 percent of
elderly Asian Americans reside in the
states of California, Hawaii, and
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Washington (AARP, 1985). The
population projection for elderly
Asian Amencans is unavailable.

Native Americans

The Native American population
includes Indians, Aleuts, and
Eskimos (AARP, 1985). The
proportion of elderly among the
Mative Amencan population has
experienced faster growth than other
minority groups. The number of
elderly Nabive Amencans increased
by 65 percent between 1970 and
1980, This is & growth rate twice that
of the white or black elderly
population. Data (AARP, 1985)
indicate that the Native Amencan
papulation over 65 years of age 15 5
percent.

One-fourth of the Nalive American
elderly live on American Indian
reservalions or in Alasken Native
villages. Over one-half are
concenirated in five slates:
Oklahoma, California, Arizons, New
Mexico, and Texas. More than 50
percent of the Native American
elderly live in rural areas, The
projected growth of aging Native
Americans is nol available.

Implications of an Aging
Population

As the United States papulation
ages, the demands for services to
meel the needs and life satisfaction of
the elderly are dramatically
increasing. Dychtwald and Flower
(1990) predict that services for the
elderly will explode around 2011,
when the first of the "baby boomers"
bomn in 1946 celebrate their 65th
birthday. In twenty years, an
increasing aging society will be upon
America, whether prepared for il or
nok.

Travis and McAuley (1990)
identified trends in an aging society
which provide a framework for

categonzng cntical issues in
geromtology: changes in the
composition of older families and
households; health promotion and
disease prevention; work, retirement
and finances; housing; and long-term
care. These trends bave implications
for jobs and education as the "age
wave" moves forward.

As the 65 years and over population
within minority groups rapidly
increases, the nesd for culturally
sensitive services for the minority
elderly is markedly increasing. Not
only are there individual differences
that create heterogeneity in the older
population, but there are also racial
and ethnicity differances in culture
that create diversity among the
elderly. Thus, older persons who are
racial or ethnic minorities face the
later years different from the majonty
of the older population, Ethnic
munerly elders have much greater
needs for services becauss of higher
incidence of poverty, poor health,
and lack of scoess to resources (1. 5.
Committee on Education and Labor,
1988).

Atchley (1991) reporis thal older
Black Americans have a higher
meidence of illness and disahility.
Addibonally, mcial segregation in
housing has resulted in a higher
percentage of older blacks than of
older whites living in substandard
housing.

Hispanic elderly experience
discrimination hecause of their
language. High illiteracy and
language barriers limit Hispanic
clderly participation in government
programs (Atchley, 1991).

Older Asian Americans have
language, dietary, and cultural
prablems that make the community
services for older people more
difficult for them to use,
Additionally, older Asian Americans
have a reluctance to use community
SETVICES.

Elderly Native Americans living on

tribal lands face conditions that are
different from the older population in
general. They share in the
unavailability of federal programs for
older people in rural areas, Housing
on many tribal lands is substandard,
Unfortunately, planning for services
and support of older Native
Americans 15 often uncoordinated or
gven ignored.

Is the United States ready for a
surge in the numbers of older persons
that will bring about far-reaching
implications for the general welfare
of the minority elderly and their
families? There is much work to be
done to enhance the status of all
elderly, especially minonty elders.
More can and should be done to
encourage the use of public and
privale programs and services by
minority elderly, Thus, it is
imporiant that minority students be
recruited into and trained in
gerontology to help mitigate cultural
and language barriers.

Huome Economics and Aging

As adult caregiving becomes
increasingly complex, an almost
limitless variety of gerontology career
apportunities will evolve within the
specialty areas of home economics.
Carcers in the area of aging include
social services, health servicas,
program planning, administration,
and entrepreneurship (Kahl, 1988).
According to Kahl (1988), Hospice,
caregiver support groups, teaching
nursing homes, and private care
management firms are recent
additions to the specialty of aging.

The focus on older Americans and
their special needs will generate an
abundance of jobs in gerontology
during the coming decades.
Expansion will include people-
oriented careens that involve direct
services 1o older adults in semior
centers, family service agencies,
nursing homes, adult day care



programe, adult education cenlers, or
retirement communities.

Peterson, Bergstone, and Douglass
(1988) report information regarding
manpower needs in the specialty of
aging. These findings have important
curriculum implications for homa
economics. The report concludes:

1. The need for personnel
specifically prepared to serve older
Americans will greatly excead the
current demand. By 2020 the
provisions of services for the aging
will more than double.

2, Because the persons currently
working with older people have
extremely limited gerontological
preparation, continuing education
courses will be in demand for many
years.

3. There 15 a severe shortage of
trained faculty members in aging and
geriatrics. A surprisingly high
percentage of faculty who are
teaching gerontology have little or no
formal preparation in aging. This
shortage of qualified faculty limits
program development.

Geroniology Programs in Home
Economics

The Aging and Family Priority
Issues Subcommittes (American
Home Economics Association
[AHEA], 1988) conducted a survey
of the AHEA Agency Member Unils
{AMU) to determine the existencs of
gerontology programs and research in
home economics units. Of the
approximate 200 members of AMU
surveyed, the reporl stales
gerontology programs were a part of
the home economics unit in only 16
institutions. Interdisciplinary
gerontology programs were reported
m 9 AMU institutions. Thirteen units
indicated that there was one or more
courses on aging in the unit, while
others stated that aging courses in
their unit were included in the

gerontology program which was a
pari of another academic unit. One-
fifth of the AMU indicated there was
no gerontology program in home
CCONOMICE,

In order to obtuin information on
gerontology offerings in home
economics unils and to provide some
data on minority faculty and stodent
participaiion, the authors designed a
survey for Project 2000. The survey
was modeled in part on the
instruments used in the Association of
Gerontology in Higher Education
{AGHE) national survey (Peterson,
Douglass, Bolton, Connelly, &
Bergstone, 1987). Forty-eight
institutions were selected for the
study. These included: 23 institutions
from the AMU survey (12 of which
are also members of AGHE); 10
institutions from the national
directory of AGHE listing
participating home economics or
home economics type units; and 15
institutions from the Association for
Gerontology and Human
Development in Historically Black
Colleges and Universities (HBCU),
all known (o offer home economics
courses. Of the 48 Project 2000
survey mstruments mailed, 33 (69%)
usable responses were relumed.

Gerontology Programs. Twenty-
four institutions reported programs in
gerontology, four indicated courses
being taught, and five uniis had
neither programs nor courses, The
findings from the Project 2000 study
were consistent with conclusions from
the AGHE study (Peterson et al.,
1987) regarding institutional base and
types of gerontology offerings, The
AGHE findings showed that localion
of programs on campus varied
greatly. Of the 24 Project 2000
institutions reporting programs, only
three indicated that gerontology
PIoOgrams were separake units in home
economics, Others indicated broad
interdisciplinary programs.

Facultv. Respondents were asked (o
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indicate faculty participation by
racial/ethnic groups. Of the 221
faculty members teaching courses in
geroniology, 187 were white (85%),
30 were black (13%), and 4 (2%)
were Asian American. No Hispanic
or Native American facully members
were reporied. As compared with
full-time university faculty by
race/ethnicity, Green (1989) reportad
9.7 percent were while, 4.2 percent
black, 4.1 percent Asian, 1.7 percent
Hispanic, and .04 percent Native
American faculty in United States
institations. Green {1989) indicatad
that black faculty are more upt to be
concentrated in the field of education
and social sciences. This trend, plus
the fact that seven respondents in the
Project 2000 survey were HBCU
institutions, could explain the larger
number of black faculty involved in
teaching courses on aging.

students. Although relatively
complete information on enrolled
students by race was obtained, little
information on number of graduates
by race and sex over the last five
years was reported. Most institutions
indicated data were not available.

There are 700 students currently
enrolled in gerontology programs in
mstitutions, OFf the 700 students, 146
gave no distincbon of mce.
Enrollment by race (when given) is:
white, 375 (68 %); black, 135 (24%);
Hispanic, 25 (4%); Asian American,
17 {(3'%); and Nabtive Americans, 2
(1%).

Program Completion. When asked
the percentage of students beginning
and completing a gerontology
program, the Project 2000 responses
varied from 50 to 100 percent of
students completing programs, with
most institutions indicating an
approximate average of 70 percent
completion rate. The completion rate
for minority students, when compared
with the overall percentage of
students majoring or concentrating in
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gerontology, was "equal o the
overall completion rate average at 20
of the 33 inatitutions responding to
the question. One institution indicated
minority students completed the
degree less frequently, and one
institution replied that minority
students completed dagree
requirements more frequently.
Thirteen institutions did not respond
to this question.

Recruitment and Support Services.
Institutions were asked about special
recruitment efforts and campuos
support services available lo minority
students, Personal contact by
gerontology faculty members led the
recruitment efforts, with use of the
institution’s recruitment services and
special efforts by the home economics
depariment being cited next most
frequently. Scholarships, open
houses, and newspaper and radio
advertisements were also means of
publicizing the availability of the
gerontology offerings.

Hodgkinson {1990) noted Upward
Bound programs and talent searches
as most effective recruitment efforts
in response to the question, "What
works in recruiting minorities in
higher education?® Siewert (1990) in
& review of literature on effective
strategies for improving the role of
minorities in higher education gave
the following overall
recommendalions:

1. Establish pre~college enrollment
programs.

2. Coordinate high school and
college retention/recruitment efforts.
3. Develop orientation programs
for new students, continuing students,
faculty and staff to improve the

guality of life for minonties.

4. Coordinate efforts with student
services and clarify lines of authority
in minority support services.

5. Increase faculty involvement and
effectiveness.,

6. Bstahlish a task force to address

concems of minority students and
faculty.

These suggestions focus on problems
previously ideatified in minority
participation in higher education,
including the high school dropout rale
and methods of facilitating student
participation in the full college
EXpEriEnce,

Research. One test of the impact of
a social issue is the number of people
who study the particular concem.
According to Dychiwald and Flower
(19900, five years after the passage of
the Social Security Act in 1935, only
14 doctoral students in the United
States chose aging and gerontology as
the topic of their dissertations. The
Dychtwald and Flower (1990)
investigalion inlo gerontological
studies reports that in 40 years
between 1935 and 1975, oaly 337
acudemies studied aging in America.
However, m the pasi ten years there
have been 2,035 gerontology studies.

Between 1983 und 1988, 174
graduate students in home ecanomics
chose aging and gerontology topics
related (o hume economics subject
matler for theses or dissertations
(Amencan Home Economics
Association [AHEA], 1983, 1986,
1987, 1988, 1989). Also, the 1988
AMU study provided information on
research projects. Topics in the AMU
list and those reported in the Project
2000 survey revealed that the area
within home economics receiving the
maost attention is foods and nutrition.
This is consistent with the overall
pattern of research frequency within
home economics.

In the area of aging, research
included topics on family,
relationships, housing, life-span
memaries, caregiving, long-term
care, clothing, retirement adjustment,
sandwich generation, use of drugs,
and support systems for the elderly
(AHEA, 1985, 1986, 1987, 1988,
1989). A very limited number of

titles noted concentration on specific
minority groups. Minority elderly
research studies, especially in the
South, were on the hlack population,
This review of research topics did not
evaluate either the comprehensiveness
nor the balance by subject matter or
geographic access.

Future Program Development. The
Praject 2000 institutions were asked
what changes were planned in
geroniology programming in the next
threa years. Of the 22 institutions
responding to the question, 13
indicated that changes were planned,
and 9 indicated no changes were
planned. The most frequent change
reported was expansion in degree
offerings, especially at the graduate
level, or the development of a center
on aging on the campus, Some home
sconomics units are working toward
approval of coordinated degree
programs by the appropriale
institutional boards, while others are
invalved in specific or ongoing self-
study and development of new
courses, One HBCU mstitution hopes
to estahlish a center for black aging

on campus.

Condusion and Recommendations

The foregoing discussion on aging
minority populations and the position
of gerontology in home economics
units offers a basis for critical
analyses of minority student
recruitment into the study of home
economics and gerontology. Given
the reality of (a} the projected
mcreases in both the overall and
minority aging populations, (b)
growth of occupations in gerontology
reluted fields, and (c) preater
proportion of minority youths
uvailuble for the work force, home
econumice in higher education must
take action to assure that today’s most
gualified minority high school
students are aware of opportunities in
gerontology. This is especially



cntical to meel the ethmic diversity
and life satisfaction needs of
expanding numbers of minority
elderly.

Based on the review of literature,
previous studies, and the Project 2000
study, the following
recommendations are presented for
consideration.

1. Conduct a comprehensive study
of the availability of gerontology
programs in home economics units or
0 multi-disciplinury settings
involving home economics. Such a
survey should include definitive
information on; enrolled students by
race and sex, their participation in
and completion of gerontalogy
programs; professional emplovment
upon graduation; student attitudes
toward the field of gerontology: and
faculty preparation.

2. Assess the manpower needs for
gerontology professionals.

3. Gather job task and employment
satisfaction information from
practicing minority professionals in
the field of gerontology with & home
economicy background.

4. Encourage appropriate agencies
or associations to establish a database
on gerontology. The database should
include: instruction; previous, on-
going and projacted research; and
public service activities. This effort
should assist in reducing duplication,
peoling limited resources, and
providing a clesringhouse for
mformation regarding aging in higher
education.

5. Support the integration of
gerontology studies into specialized
home economics subject matier areas.

6. Seck resources and support for
the implementation of strategies for
atiracting minority students (o aging
programs and facilitate their
successful completion of programs.

a. Unilize county Cooperative
Extension personnel to identify

outstanding minornty students.

b. Foster mentoring programs for
minority students by gerontology
faculty through incentives offered
by AHEA and professional
associations in home ecomomics
specializations.

¢. Recruit outstanding minority
college graduates for advanced
study 1n gerontology.

d. Target minority mid-life
persons wanling, or forced, to
make career chunges for
recruitment inlo gerontology
programs.

¢. Solicit scholurships and grants
for minority nontraditional
students, including
paraprofessionals currently
employed in gerontology.

7. Seek funding for minority
elderly research projects.

&. Provide continuing education
courses in outreach lnocations and wt
notlraditional imes to upgrade
knowledge and skill levels of
practitioners in the field.

9. Heighten the awareness of
potential students, professionals, and
the public on the critical
underrepresentation of minorities in
gerontology careers and the
expanding opporiunities in the
specialty of aging,

10, Commit the American Home
Economics Association 1o assist
agency member units in development
of strategies which value and manage
cultural diversity among older
persons.

11. Establish mentor programs with
minority educational institutions to
provide shadowing and networking
experiances for minority students.

Home economics is in a unique
position to serve as a change agent in
focusing future research and
education to recognize heterogeneity
n aging across and within racial and
ethnic programs. The bulk of
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gerontological research, programs,
and policy has focused too narrowly
on the needs and concems of white,
educated middle-class Americans.
Policy makers, practitioners, and
researchers for the elderly ure
becoming aware of the need for
services and programs which are
culturally sensitive and flexible to
meet the needs of diverse minority
elderly groups, Social policy that is
basad upon a firm foundation of
empirical research on needs and
strengths of minority older persons
will produce more viable and humane
programs.

More than ever, the way for
minorities to gain broader
oppartunities in American society is
to obtain a college education. The
lower educational attainment of
munarities will keep many of them
from eatering newly opened careers
in gerontology. The educational
establishment has not adequately
responded 1o racial and ethnic
diversity and that creates an
opportunily for home economics.

The Amencan Home Economics
Association has a long and
distinguished record of attention to
societal and educational issues.
Therefore, AHEA in concert with
other professional associations, public
and private agencies, and foundations
15 challenged 1o extend support and
Incredse resources (o attract minority
students to the professional areas in,
and related 10, gerontology.

Home economics units should
consider (a) developing, or being a
partner in, gerontology programming
und (b) integrating information on the
elderly into courses within each area
of specialization. If the United States
18 to be prepared for the population
shifts ahead, action must be taken to
prepare professionals to deal with the
complex issues of un aging
population. (References on p. 24.)
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Ediior's Corner

Thin tesue of Home Economics FORUM is
the first of two issues devoted 1o papers
presenied st the Project 2000 Summit
Conferenze. Publication of the Summit papers
is onz of the contributions by Kapps Omicron
Hu 1o Projeet 2000 goals.

You will note that this lesues dozs not nams
minoritkes in 8 consistent mannar, One
example: some of the cilations refer w blacks,
bt surrent literatare réfer 1o Alncan oc
Huitian Americans. These minorities are often
grouped 10 one classificotion, Alhough this
prohilzm wis ot erested by the suthors, this
eonfuslon mus be sddreased il we are to ghow
senartivity to diverse cultures,

I is our hopa that you will sol limil your
study of this lesic b0 your own specially
hecauss there are complemaniary approaches
hiy the suthors that w/ill enhance your
understanding of the thak before us, 1 join Jane
Coulter in challenging you to be tmnsformed
by the message of this theme. DM
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